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2018/19 Instructional Program Review

 Program Review Data and Resources

 

Submission Information (REQUIRED)

Lead Writer: Ian Duckles

Liason: Cathy James

Department Chair: John Crocitti

Manager: Charles Zappia

CTE Program?: No

 

Faculty/staff (REQUIRED)

Number of T/TT Faculty: 3

Number of Adjunct Faculty: 8

Number of sections taught by T/TT Faculty: 15

Percent of FTEF taught by T/TT Faculty: 44.1%

Number of Pro-Rata Faculty: 0 in Fall, 1 in Spring

Program Mission (REQUIRED)

Mission Statement: The study of philosophy as an academic discipline requires the rigorous analysis of arguments
regarding fundamental issues of human existence. Philosophers analyze the concepts through which we acquire
knowledge of reality and in terms of which human actions and practices acquire value and meaning. In studying and
practicing philosophy, students need exposure to both the history of discussions of these topics as well as contemporary
treatments in order to foster an understanding of how these discussions are related to contemporary life. Thus,
philosophy courses require substantial reading, reflection, and writing. Philosophers have a professional duty to
encourage critical thinking and analysis among students and the general public. The mission of the Philosophy Faculty of
the San Diego Mesa College Department of Social Sciences is compatible with the mission of all professional philosophers.
These responsibilities include:

1. high-quality instruction to all students;
2. the advancement of student learning;
3. appropriate scholarly activity; and,
4. effective professional service. 

The philosophy program is a component of the Social Sciences Department. We offer an Associate of Arts Degree in
Philosophy, an Associate in Arts in Philosophy for Transfer Degree (ADT), and an Associate of Arts Degree in Liberal Arts
and Sciences: Language and Humanities--Philosophy. We list 19 courses that serve the diverse needs of our students. All
course offerings satisfy General Education requirements; Philosophy 125 (Philosophy of Women) satisfies the District’s
Multicultural Studies requirement. Philosophy 102A (Introduction to Philosophy: Reality and Knowledge), 102B
(Introduction to Philosophy: Values), our History of Western Philosophy sequence (104A and B) and our 107 (Reflections
on Human Nature), 108 (Human Nature and Society), 109 (Issues in Social Philosophy), 111 (Philosophy in Literature), and
112 (Philosophy of Science) are options students may select as required courses to acquire an Associate Degree in
Philosophy. The courses completing our course list can be chosen as electives to meet the 60-unit requirement for the
Associate Degree.
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 The philosophy program is especially committed to providing Mesa College students with a variety of transfer options. All
philosophy courses appear on the Intersegmental General Education Transfer Curriculum (IGETC) for the University
of California and all, without exception, are included on the list of courses accepted for General Education Breadth
Requirements at California State University campuses. Furthermore, all philosophy courses are accepted for lower division
credit in philosophy at many of California’s private institutions. In addition, Philosophy 205 satisfies the intermediate
English composition requirement for IGETC.

College-level skill development is essential in order to advance California’s economic growth and global competitiveness.
The philosophy program develops college-level skills through course offerings such as Philosophy 100 (Logic and Critical
Thinking), Philosophy 101 (Symbolic Logic), and Philosophy 205 (Critical Thinking and Writing in Philosophy). Because of
the reading, writing, and critical thinking competence required to do philosophy, all philosophy courses enhance college-
level skills.

Many of our courses encourage international understanding, especially Philosophy 106 (Asian Philosophy), Philosophy 110
(Philosophy of Religion), Philosophy 125 (Philosophy of Women), and Philosophy 131 (Environmental Ethics).

Connection to College Mission: The work of the Philosophy Program is directly related to the Mission and Values of Mesa
College. Insofar as philosophy is the oldest academic discipline (the word “academic” comes from the name of the world’s
first university founded by the Ancient Greek philosopher Plato), our program is an important component of Mesa’s mission
to be a “comprehensive community college.” Our focus on high-quality instruction and the advancement of student
learning, as well as the commitment of our faculty to professional scholarly activity also relates directly to Mesa’s mission
to foster scholarship and promote student learning. Furthermore, our major focus as a program is helping students to
transfer and pursue degrees in philosophy. 

In addition, all of the values listed in the College mission statement are exemplified in the philosophy program. With the
exception of Philosophy 205, none of our courses have prerequisites, making them all accessible to students. Philosophy
is a discipline whose job is to analyze and articulate the nature of values. Accountability, Diversity, Equity, Excellence,
Freedom of Expression, Integrity, Respect, Scholarship, Sustainability and most importantly the Pursuit of Truth receive
explicit discussion and analysis across our entire curriculum.

 

Program Overview (REQUIRED)

Form: 2018/19 Comprehensive Program Review Instructional Program Overview Section (See appendix)

File Attachments:

1. THMA.docx  (See appendix)
Taylorism, Heidegger, and the Modern Academy. A discussion of one of the major challenges to our program.

 Curriculum (REQUIRED)

Form: 2018/19 Comprehensive Program Review Instructional Curriculum Section (See appendix)

 

Outcomes and Assessment (REQUIRED)

Form: 2018/19 Comprehensive Program Review Instructional Outcomes and Assessment Section (See appendix)

File Attachments:

1. PHIL CLO Cycle 2016-2019.xlsx  (See appendix)

 Program Analysis (REQUIRED)

Form: 2018/19 Comprehensive Program Review Instructional Program Analysis Section (See appendix)

Program Goals (REQUIRED)
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Form: "2018/19 Comprehensive Program Review 
Instructional Program Overview Section" 
Created with : Taskstream  
Participating Area:  Philosophy 

(REQUIRED) Program name 
Philosophy 

(REQUIRED) Program strengths  
Discuss strengths of the program. 

We offer a very broad range of courses, broader than any other Community College campus in San 
Diego County: Our courses offer a variety of topics within introductory (GE) Philosophy from basic 
intro courses (Logic as Critical Thinking, Introduction to Knowledge and Reality, and Introduction to 
Values) to three different History of Philosophy courses, Symbolic Logic, Asian Philosophy, 
Reflections on Human Nature, Perspectives on Human Nature and Society, Issues in Social 
Philosophy, Philosophy of Religion, Philosophy in Literature, Philosophy of Science, Philosophy of 
Women, Philosophy of Gender, Philosophy of Art, and Environmental Ethics. All courses are 
transferable, and all courses are accepted under the ADT in progress, either as A or B 
Courses. 

Just to mention a few of our program strengths: 

 Phil 100: Logic and Critical Thinking supplies traditional training in critical thinking, as well 
as provides an important transfer course option to the UC's, CSU's and various other public 
and private schools.  

 Phil 101: Symbolic Logic supplies training in symbolic logic, sentential calculus, and 
quantification theory and is extremely valuable for students pursuing careers in computer 
science. With the addition of our new tenure-track faculty member Mary Gwin we have been 
able to offer this course on a more consistent basis, and we have seen the enrollments 
steadily rise.  

 Phil 102A: Introduction to Philosophy: Knowledge and Reality offers an overview of the 
classical theories of Epistemology and Metaphysics, the very core subjects of any 
Philosophy program.  

 Phil 102B: Introduction to Philosophy: Values,  gives students insight into issues within 
moral philosophy/ethics, and teaches them about the variety of possible rationales within a 
discussion of moral values. 

 Our history of philosophy courses, Phil 103: Historical Introduction to Philosophy, and 
Phil 104A and B: History of Western Philosophy teach students about the 2000+ year 
history of philosophy and philosophical ideas, and help students understand the origin and 
development of many ideas and concepts that are still employed today. With the hiring of two 
new tenure-track philosophers, we have been able to offer these course on a regular 
schedule with Phil 103 offered every Fall and Phil 104A and B alternating each Spring.   

 Phil 106: Asian Philosophy gives students insight into non-Western Philosophical traditions 
of Asia, attractive to both students of Asian descent as well as students of non-Asian descent 
interested in other cultures.  

 Phil 107: Reflections on Human Nature focuses on the traditional philosophical questions 
of mind and self, non-Western views of the concept of self, as well as contemporary 
neuroscientific theories.  



 Phil 108: Perspectives on Human Nature and Society focuses on traditional theories of 
social contracts and governments, plus current theories of social as well as racial equality, 
tying theories of human nature in with greater social and political visions of fairness, equity 
and equality.  

 Phil 109: Issues in Social Philosophy focuses on concepts of equity and justice, with 
issues in applied ethics such as affirmative action, abortion, euthanasia and the death 
penalty.  

 Phil 110: Philosophy of Religion responds to age-old questions of existential importance to 
many students, and involves a critical assessment of concepts within religion.  

 Phil 111: Philosophy in Literature allows students to gain an awareness of philosophical 
issues embedded in classical as well as popular fiction.  

 Phil 112: Philosophy of Science aims to instruct students about the classical questions of 
Philosophy that formed the origin of scientific endeavor, plus insight into the scientific 
methods and findings of today, and their philosophical implications, and complements STEM 
courses and majors offered in Mesa's School of Math and Science.  

 Our two courses related to Philosophy of Women/Philosophy of Gender, Phil 125 and 
126, are essential elements in the Women's Studies Core Courses.  

 Phil 130: Philosophy of Art and Music focuses on music as an art form, a course that 
allows students to gain insight into an art form that most of them are familiar with, but few 
have considered from a philosophical standpoint. 

 Phil 131: Environment Ethics is a newly reactivated course that applies ethical theories to 
environmental issues. This course is part of the new AA degree in Sustainability.  

 Phil 205: Critical Thinking and Writing in Philosophy provides students intermediate 
training in writing. This is the only non-English course at Mesa that satisfies the IGETC 
English Composition requirement and has proven to be very popular with students who are 
looking for an alternative to English. In addition, because of the high enrollments in this 
course, we are adding a second section starting in Spring 2109.  

These courses all promote and teach critical thinking, the ability to form cogent 
arguments through class discussions and writing requirements--which comprise at least 50% of 
all coursework--the ability to communicate about these issues, and increased self-awareness.  

These program strengths all focus on student learning; in addition we have a tradition of a biannual 
meeting of Philosophy faculty, adjuncts as well as contract faculty, where we discuss issues in the 
profession as well as philosophical topics of interest, arranged by Nina Rosenstand since 2004, for 
the purpose of helping adjuncts adjust to the teaching environment of Mesa  and focus on student 
needs as well as learning/teaching techniques. An added bonus of these meetings is the increased 
cohesion and collaboration between contract and adjunct faculty in Philosophy, creating a sub-
department where familiarity, teamwork and congeniality is the order of the day.  

Lastly, the hiring of two new tenure-track faculty has helped to revitalize the philosophy program and 
increase student interest in philosophy and our majors.  

(REQUIRED) Program challenges  
Discuss challenges to the program. 

In addition to the general lower enrollment trends impacting all community colleges across 
California, the greatest challenge facing our program is the devaluation of a liberal arts 
education among the general public. Increasingly, a college education is viewed by the 



public and many administrators simply as a way to get a high paying job. Consequently, 
the focus of education seems to have shifted more in the direction of viewing colleges, 
especially community colleges, as glorified trade schools, where the only metrics that 
matter are transfer rates and how much money one can earn with a particular degree. This 
corporate mindset then tends to devalue courses that aren't seen as immediately leading to 
an increase in one's paycheck, which particularly hits courses in the humanities such as 
Philosophy. Furthermore, the Taylorist mindset that seeks to reduce all education to a series 
of easily calculated metrics ignores many of the intangible benefits that a rich liberal arts 
education offers individuals and society. These are matters that I explore in greater detail in 
my paper, "Taylorism, Heidegger, and the Modern Academy," a copy of which is attached to 
this review. The impact of this is that we are constantly being pressured to stop offering so 
many of our "exotic courses, " or to stop offering them as often as we do. As noted above, 
one of the great strengths of the Philosophy program is the diversity of courses that we 
offer, far more than any other community college in the region.  However, this Taylorist 
mindset pushes us to offer fewer courses (just 100, 102A/B and 205) and to eliminate or 
discontinue the other courses that we offer.  

(REQUIRED) External influences 
Discuss external influences (Collegewide and beyond). 

Essentially, the major external influences are directly related to the two issues discussed in 
the previous question. The first is the general demographic and political trends that have 
resulted in lower enrollments across the state and a consequent reduction in the number of 
sections we can offer. These trends include a reduction in the number of graduating high 
school seniors, the generally strong economy in California, the new state mandated 
performance based funding formula, and the significantly reduced reserve budget for Mesa 
and the SDCCD. All of these factors have resulted in fewer students and pressures from 
administration to reduce the number of sections offered and to offer many of our courses on 
a less frequent basis (we have shifted from offering some of our more "exotic" courses 
every academic year to offering these courses every other year).  

A second major external influence is the increase in anti-intellectualism and the general 
devaluing of education and educational expertise in the United States. While no means 
beginning with the election of Donald Trump as president, this trend has accelerated with 
the President using his bully pulpit to attack education and expertise generally, and 
appointing members to his cabinet who share this anti-education vision. In addition, his 
adoption of a post-truth strategy and his rampant use of bullshit (in the technical sense of 
the term. See Harry Frankfurt, On Bullshit, Princeton, Princeton University Press, 
2005) further erodes confidence among the American Public in the benefits of college and a 
college education. Fortunately, the worst of these excesses have not impacted California too 
greatly as yet, but we can see clear example of this mindset at work in the destruction of 
many educational institutions across the country. As educators we must remain vigilant and 
push back on these attacks and demonstrate and argue for the importance and centrality of 
a robust liberal arts education for a healthy democracy. 

One other significant external influence concerns the transferability of our courses. We have 
recently had some difficulties with the transferability of Philosophy 100: Logic and Critical 
Thinking to UCSD. We  modified the course outline in response to these concerns, adding a 
symbolic logic component to Phil 100. This was apparently inadequate, so we are actively 
working with UCSD and our articulation officer to modify the course to ensure that it 
remains transferable for our students. More generally, we are constantly monitoring the 
needs of colleges in our region and beyond to ensure that the courses that we offer satisfy a 



wide range of requirements so that our students can be successful in achieving their 
educational goals.  

(REQUIRED) Areas of Focus 
Describe one or more areas that your department is focusing on. You will refer to this 
response in the Program Analysis Section. 
In an effort to increase female enrollment and help maintain a strong and robust program, 
the philosophy department has decided to create a YouTube channel to introduce students 
to our faculty, our courses, our degrees, and our program. In addition, we hope to also 
produce short videos on a variety of philosophical topics.  Students have reported that 
YouTube is one of their primary social media outlets, and we want to meet and engage with 
students where they are. The hope is that providing a series of short videos will provide 
greater awareness of our program and the benefits of philosophy and will hopefully entice 
students to enroll in our courses or pursue a degree in philosophy.  

The Following Questions are for CTE Programs ONLY.  

Enter "not applicable" if your program is not CTE. 
_______________________________________________________________ 

(REQUIRED) Describe how the program's industry partners (including advisory 
committee) assist with program improvement including curriculum advice, 
obtaining equipment, providing internships and finding or providing other 
funding (limit 500 characters) (P.N. 1.b.). Please upload Advisory Committee 
minutes from the last year here. 
Enter "not applicable" if your program is not CTE. 
not applicable 

(REQUIRED) Describe how your program connects to High Schools, Universities 
and Continuing Education, creating career pathways in your field. Include 
articulation, specific projects, collaboration with teachers/professors, etc. (limit 
500 characters) (P.N. 3) 
Enter "not applicable" if your program is not CTE. 
not applicable 



Form: "2018/19 Comprehensive Program Review 
Instructional Curriculum Section" 
Created with : Taskstream  
Participating Area:  Philosophy 

(REQUIRED) Program Name 
Philosophy 

(REQUIRED) What degrees and certificates are offered? 

Associate of Arts Degree in Liberal Arts and Sciences: Language Arts and Humanities--
Philosophy 

Associate of Arts in Philosophy 

Associate in Arts in Philosophy for Transfer 

(REQUIRED) How many of each degree and certificate have been earned in the 
past 4 years?  

Associate of Arts Degree in Liberal Arts and Sciences: Language Arts and Humanities--
Philosophy: 7 

Associate of Arts in Philosophy: 1 

Associate in Arts in Philosophy for Transfer: 5 

(REQUIRED) If you have no (or very few) degrees/certificates, what other paths do 
you offer? (for example, GE, transfer) 

Our main output in terms of students is to assist them in meeting transfer requirements. 

All philosophy courses appear on the Intersegmental General Education Transfer 
Curriculum (IGETC) for the University of California and all, without exception, are 
included on the list of courses accepted for General Education Breadth Requirements at 
California State University campuses. Furthermore, all philosophy courses are accepted 
for lower division credit in philosophy at many of California's private institutions. In 
addition, Philosophy 205 satisfies the intermediate English composition requirement for 
IGETC. 

(REQUIRED) Have you developed any new courses in the past 4 years? Please 
give details. 
We have not developed any new courses in the last four years, but we have reactivated 
many courses that have long lain dormant. In particular, we reactivated Philosophy 105, 
131, and 205.  

(REQUIRED) Have you made other curricular changes? (for example, 
renumbering, sequence change, co-reqs or pre-reqs) 



We have worked to eliminate the pre-requisites for all our course with the exception of Philosophy 
205. As an intermediate level writing course, Philosophy 205 does have the requirement that students 
successfully complete an introductory transfer-level English course. We reactivated Philosophy 105 
and 131, and added a distance learning component to 109, 112, and 131. We also revised the course 
outline for Philosophy 112.  

Further, Philosophy 125 and 126 are core courses in the Women’s Studies ADT. 

We have also made some small changes to our various degrees in order to make them more 
accessible to students and to more accurately reflect the interests of our students.  

Finally, the Philosophy program is part of the new Sustainability AA with both Philosophy 101 and 131 
as courses that satisfy the requirements for the degree. Dr. Mary Gwin is also one of the lead faculty 
for the degree.  

The Following Questions are for CTE Programs ONLY. 

Enter "not applicable" if your program is not CTE. 
_______________________________________________________________ 

(REQUIRED) List any licensure and/or accreditation associated with your 
program. 
Enter "not applicable" if your program is not CTE. 
not applicable 

(REQUIRED) Indicate the program TOP codes for your AA, AS, COA and COPs.  
Please find TOP Code Link in the Directions. 
 
Enter "not applicable" if your program is not CTE. 
not applicable 

(REQUIRED) Indicate the SOC codes and title associated with your program’s AA, 
AS, COA and COPs.  
Please find SOC Code Link in the Directions. 
 
Enter "not applicable" if your program is not CTE 
not applicable 

(REQUIRED) Select the sector associated with your program.  
Link to sectors list: In process of being developed 

 No answer specified 



Form: "2018/19 Comprehensive Program Review 
Instructional Outcomes and Assessment Section" 
Created with : Taskstream  
Participating Area:  Philosophy 

(REQUIRED) Program name 
Philosophy 

(REQUIRED) We are halfway through our 6-year cycle. Is your 
department/program on target to complete CLO assessment by Spring 2022? 
Please attach your schedule for CLO assessment, with explanations as needed. 
Refer back to Direction #3 on how to attach documents. 
We are on target to complete our assessments. In year one of the current cycle we 
assessed the Critical Thinking CLO in all our courses. In year two of the current cycle we 
assessed the Communications CLO in all our courses. This year we are assessing the 
Personal Actions and Civic Responsibility CLO in all our courses.  

(REQUIRED) Please list your PLOs. 

 Critical Thinking: Think critically in reading about topics in Philosophy, thereby 
identifying problems, theses, arguments, evidence and conclusions. 

 Communication: Write or speak about topics in Philosophy, thereby addressing 
problems, formulating theses, making arguments, analyzing and weighing evidence, 
and deriving conclusions. 

 Personal Actions and Civic Responsibility: Demonstrate an ability to understand 
one’s role in society, take responsibility for one’s own actions, and make ethical 
decisions in complex situations. 

 Global Awareness: Articulate similarities and contrasts among cultures, times, and 
environments, demonstrating an understanding of cultural pluralism. 

 Self-Awareness and Interpersonal Skills: Critically evaluate one’s own 
beliefs/positions in light of the context of meaningful philosophical inquiry. Students 
will be assessed throu 

(REQUIRED) What progress have you made in your PLO assessment? Please 
attach your schedule, with explanations as needed. 
Refer back to Direction #3 on how to attach documents. 
As noted above, we have completed assessments in all our courses for Critical Thinking and 
Communications. This year we will do Personal Actions and Civic Responsibility, and we will 
complete the last two CLO's in the next two academic years. In addition, for courses that 
are only offered once every two years, we assess multiple CLO's when that course is 
offered. We will then use this data to inform assessments of our PLO's during the final year 
of this assessment cycle.  

(REQUIRED) What have your completed assessments revealed about your 
courses or program? 
Our completed assessments have revealed that we are doing a good job satsifying our 
course learning outcomes.  



(REQUIRED) If issues or problems were identified, what is your plan for 
implementing change? 
We are satsified with our progress on meeting all of these goals.  

(REQUIRED) Based on your assessments, have you identified resource needs? 

 None 

Please provide any other comments. 
Not applicable.  



Form: "2018/19 Comprehensive Program Review 
Instructional Program Analysis Section" 
Created with : Taskstream  
Participating Area:  Philosophy 

(REQUIRED) Program name 
Philosophy 

(REQUIRED) Using the data dashboards, discuss how students are doing in your 
program. Please refer to indicators of success, retention, persistence, etc. 

PROGRAM LEVEL DATA 

The average success rate for our program is at 72% which is the college average. There 
was slight downward movement over the past few semesters, but it is unclear if this is just 
noise in the data or if it represents an actual trend. We will continue to monitor these 
numbers in the future. 

Our overall course retention rate is at 87% which is also at the college average. There was 
also a slight dip in Spring 2018, but again it is unclear if this is a trend or just an anomaly in 
the data. We will continue to monitor these numbers to see what happens in the future.  

Our overall program GPA is at 2.72 which is again at the college average. As with the 
success and retention numbers there has been a slight dip in Spring 2018, but again it is 
unclear if this is a real trend. We will continue to monitor these numbers in the future. 

Our Online/Hybrid courses do have much lower success rates at 59% compared with the 
74% success rate in face to face courses. The face to face numbers are slightly better than 
the total campus average for these courses at 72%, but the online/hybrid numbers are 
lower than the campus average success rate of 64%. We have recently increased the 
number of online sections offered in our department, so it is difficult to identify trends. It is 
our hope that as professors get more comfortable teaching in these modalities that these 
rates will improve. We will continue to monitor this data in the future.  

COURSE LEVEL DATA 

Our success rate by course is generally at the college average. The success rates for our 
three largest courses are 71% in PHIL100 (6373 students enrolled), 70% in PHIL 102A 
(3263 students enrolled), and 75% in PHIL 102B (2106 students enrolled). 

Many of our courses with lower success rates are relatively new courses that have much 
lower total enrollments and have just recently been reactivated. The three lowest success 
rates are in PHIL 103 at 62% (55 students enrolled), PHIL 112 at 60% (78 students 
enrolled), and PHIL 131 at 59% (34 students enrolled). At this point the numbers are too 
low to draw any substantive conclusions, but we will continue to monitor this data going 
forward.  

The success rates for our three major online offerings are 60% in PHIL 100 (842 students 
enrolled), 57% in PHIL 102A (422 students enrolled), and 60% in PHIL 102B (401 students 
enrolled). As noted above, we have dramatically increased our offerings in the modality in 



recent years, so it is still too early to identify trends, but we will continue to monitor this 
data and it is our hope that these numbers improve as faculty become more comfortable 
and familiar with teaching in this modality.  

EQUITY DATA 

There were no gender based gaps in success, but there are approximately 1000 fewer total 
female students enrolled in our courses than male students. Given that female enrollments 
at Mesa are higher than male enrollments, this inequity in enrollment numbers is something 
that our program needs to address.  

Our program does have persistent equity gaps particularly among Black/African American 
Students at -11%, Latinx students at -6%, and Pacific Islander student at -10%. With the 
exception of the Pacific Islanders, these equity gaps are roughly identical to the campus 
wide equity gaps (-9% for Black/African American, -6% for Latinx, and -3% for Pacific 
Islander). Given that the enrollment numbers for Black/African American and Pacific 
Islander students (769 and 71 respectively) are relatively low compared to those of Latinx 
students (4423), it appears that we should focus our equity efforts on this last group in 
order to produce the most significant impacts for our students.  

Drilling down to course level data for our three highest enrolled courses, PHIL 100 and PHIL 
102A have roughly the same significant gaps as outlined above. By contrast, PHIL 102B has 
a significantly lower equity gap among Latinx students at only -3%. It does have a massive 
equity gap among Pacific Islander students at -35%, but considering that total enrollments 
for these students was only 10 this number is not statistically significant and should be 
viewed as an anomalous data artifact.  

(REQUIRED) How does your program help to prepare students for success 
beyond your classrooms? 

The philosophy program is especially committed to providing Mesa College students with a variety of 
transfer options. All philosophy courses appear on the Intersegmental General Education Transfer 
Curriculum (IGETC) for the University of California and all, without exception, are included on the list 
of courses accepted for General Education Breadth Requirements at California State University 
campuses. Furthermore, all philosophy courses are accepted for lower division credit in philosophy 
at many of California's private institutions. In addition, Philosophy 205 satisfies the intermediate 
English composition requirement for IGETC. 

College-level skill development is essential in order to advance California's economic growth and 
global competitiveness. The philosophy program develops college-level skills through course 
offerings such as Philosophy 100 (Logic and Critical Thinking), Philosophy 101 (Symbolic Logic), 
and Philosophy 205 (Critical Thinking and Writing in Philosophy). Because of the reading, writing, 
and critical thinking competence required to do philosophy, all philosophy courses enhance college-
level skills. 

Many of our courses encourage international understanding, especially Philosophy 106 (Asian 
Philosophy), Philosophy 110 (Philosophy of Religion), Philosophy 125 (Philosophy of Women), and 
Philosophy 131 (Environmental Ethics). 

Beyond this, philosophy takes as its motto the Socratic dictum that "The unexamined life is not worth 
living." Philosophy provides students the tools and conceptual frameworks to reflect on their own 



lives and their place in the world in order to enable them to become better citizens and better human 
beings.  

(REQUIRED) Given your stated area(s) of focus in your program overview section, 
has your program introduced new or different actions that may have affected 
changes in these indicators? Please describe. 
As noted previously, we are planning to create a YouTube channel to introduce people to 
our program and philosophy generally. While we are still in the discussion stages on this, it 
is our hope that this new intervention will increase female enrollment in our courses and 
help us maintain a robust program with a diverse offering of courses that are attractive to 
students and that fill.  

(REQUIRED) Has your program introduced any new actions specifically focused 
on issues of equity? Please describe. 
As noted above, our most significant equity gap is among Latinx students. Our program has 
investigated the possibility of including more course materials from Latinx philosophers and 
Mesoamerican cultures. In addition, we have been discussing modifying course outlines and 
course descriptions to include more non-Western material in many of our courses. However, 
we have had to proceed very carefully in these areas in order to preserve the transferability 
of our courses. This work is ongoing, and it is our hope that these changes will make our 
courses more appealing to groups that historically have large equity gaps in our program 
and lead to greater success among these populations.  

(REQUIRED) Describe the trends in enrollment for your program. What changes 
might you foresee in the next 2-3 years? 
As with most programs at Mesa College we have seen a decline in enrollment. This is 
particularly true of our afternoon and evening sections, but it is a general trend across the 
program. With Guided Pathways still in its infancy, and the new Funding Formula, it is 
difficult to predict what will happen, but it is safe to assume that, barring an economic 
crisis, these low enrollment numbers will continue for the next few years.  

(REQUIRED) Are there any data sets that are not already provided in the 
dashboards that you could use to inform your program? 
It would be very useful to have dashboards that provide success rates by modality over 
time. This way we could determine if the success rates in our online/hybrid courses are 
improving over time. Similarly, it would nice to be able to view equity trends over time, 
both by program and by course. This way we could see if our equity gaps are closing over 
time based on interventions that we have pursued, or if our equity gaps are persisting over 
time. 

(REQUIRED) In what ways can the college support your program in our effort to 
encourage major and career exploration early on in a student’s college 
experience? 
It would be enormously useful to gain access to information about our majors so that we 
can directly target them for career exploration. Currently the only method we have of 
identifying majors is asking students to identify themselves in our classes. This is clearly an 
imperfect method, and more robust data would be enormously useful. If we had this 
information we could proactively reach out to our majors to advise them on career 
opportunities and provide them direct mentoring services.  



The Following Questions are for CTE Programs/Services ONLY. 

Enter "not applicable" if your program/service is not CTE. 
_______________________________________________________________ 

(REQUIRED) For CTE programs ONLY: Provide specific labor market information 
showing: 1) Number of jobs available or projected in San Diego County 2) 
Number of other institutions offering the program 3) How many Mesa students 
completed the program in the last three years 4) The pay rates for those in the 
industry (limit 500 characters) (P.N.2.A) 
Enter "not applicable" if your program is not CTE. 
not applicable 

(REQUIRED) For CTE Services ONLY: How are CTE students identified and 
tracked for service? (limit 500 characters) (P.N.2.B) 
Enter "not applicable" if your service is not CTE. 
not applicable 

(REQUIRED) For CTE programs/services ONLY: Upload the report from 
Launchboard that includes at least three (3) of the following Strong Workforce 
metrics for your BASELINE year. 
Please use the Cal-PASS Plus Launchboard Link available in the Directions. 
 
Refer back to Direction #3 to #6 on how to attach documents. 
 
Strong Workforce Program Metrics 
a. Number of Enrollments 
b. Number of students Who Got a Degree or Certificate 
c. Number of Students Who Transferred 
d. Percentage of Students Employed in Two Quarters After Exit 
e. Percentage of Students Employed in Four Quarters After Exit 
f. Median Earnings in Dollars Two Quarters After Exit 
g. Percentage of Students Who Achieved a Job Closely Related to Field of Study 
h. Percentage Change in Earrings 
i. Percentage Who Attended a Living Wage. 
 
 
Enter "not applicable" if your program/services is not CTE. 
not applicable 

(REQUIRED) For CTE programs/services ONLY Upload the report from the CCCO 
Perkins site for the College Aggregate Core Indicator Information by 6 digit TOP 
Code.  
Please use the Core Indicator Reports Link available in the Directions. 
 
Refer back to Direction #3 to #6 on how to attach documents. 
 
Enter "not applicable" if your program/service is not CTE. 
not applicable 



 

2018/19

Goal

Goal Mapping

Increase Female Enrollment
Currently the Philosophy
department enrolls more males
than females. We want to address
this inequity by increasing
enrollment of female students to
match the existing campus ratio
of males to females.

CA- Mesa College Strategic Directions
and Goals: Strategic Goal 1.1, Strategic
Goal 1.2, Strategic Goal 1.3, Strategic Goal
1.5, Strategic Goal 2.3, Strategic Goal 4.1,
Strategic Goal 6.1, Strategic Goal 6.2,
Institutional Learning Outcomes
2016/17: Communication, Professional &
Ethical Behavior

Maintaining Robust Program
We seek to continue our robust
Philosophy Program, maintaining
or exceeding our average program
load, and exceeding the Campus
rate, with the variety of course
offerings now being an accepted
part of the new Associate Degree
Transfer.

CA- Mesa College Strategic Directions
and Goals: Strategic Goal 1.1, Strategic
Goal 1.3, Strategic Goal 4.1, Strategic Goal
5.2,
Institutional Learning Outcomes
2016/17: Communication, Critical Thinking,
Global Consciousness, Information Literacy,
Professional & Ethical Behavior

Completion of SLO Cycle
We plan to continue our work and
assess CLO's in all course as well
as assess our PLO's.

CA- Mesa College Strategic Directions
and Goals: Strategic Goal 6.2,
Institutional Learning Outcomes
2016/17: Communication, Critical Thinking,
Global Consciousness, Information Literacy,
Professional & Ethical Behavior

Increase Transferability of PHIL
101
Work with the Articulation Office
to increase the transfer
requirements satisfied by PHIL
101: Symbolic Logic. In particular,
focus on adding this course to
IGETC Area 2 - Mathematical
Concepts and Quantitative
Reasoning and CSUGE-B Area B4 -
Mathematical/Quantitative
Reasoning.

CA- Mesa College Strategic Directions
and Goals: Strategic Goal 1.1, Strategic
Goal 1.2, Strategic Goal 3.1, Strategic Goal
6.3,
Institutional Learning Outcomes
2016/17: Communication, Critical Thinking,
Information Literacy, Professional & Ethical
Behavior
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Improve Transferability of PHIL
100 to UCSD
Since Philosophy 100: Logic and
Critical Thinking is one of our
most popular courses, it is
extremely important that it be as
transferable as possible. We have
noticed some problems with
students transferring to UCSD and
having problems with the course
being accepted for transfer.
Therefore, we want to work with
our articulation officer, counselors,
and UCSD to ensure that this
course will transfer to UCSD and
satisfy a wide range of
requirements there.

CA- Mesa College Strategic Directions
and Goals: Strategic Goal 1.1, Strategic
Goal 1.2, Strategic Goal 1.3, Strategic Goal
1.4, Strategic Goal 1.5, Strategic Goal 1.6,
Strategic Goal 3.1,
Institutional Learning Outcomes
2016/17: Communication, Critical Thinking

Action Plans for Non CTE Programs (REQUIRED)

Actions

 2018/19

Goal

Goal: Increase Female Enrollment

Currently the Philosophy department enrolls more males than females. We want to
address this inequity by increasing enrollment of female students to match the existing
campus ratio of males to females.

Action: Develop YouTube Channel for Philosophy  

Describe the actions
needed to achieve this
objective:

In an effort to reach out to students we will
create a YouTube channel with short videos
introducing faculty, our courses, and other
areas of philosophical interest. This will involve
the simple act of setting up a channel and then
working with faculty and the Office of
Communications to develop high quality videos
for uploading.
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Who will be responsible
for overseeing the
completion of this
objective:

Mary Gwin, all faculty.

Provide a timeline for
the actions:

We hope to begin the channel by the end of
the current academic year and then devote '19-
'20 to creating and promoting the first set of
videos.

Describe the
assessment plan you
will use to know if the
objective was achieved
and effective:

We will know we have achieved this objective
when the videos are created and posted to
YouTube.

List resources needed
achieve this objective
and associated costs
(Supplies, Equipment,
Computer Equipment,
Travel & Conference,
Software, Facilities,
Classified Staff, Faculty,
Other):

It is our understanding that Mesa College
already has the necessary resources available.
We just need to allocate time and reach out to
the Office of Communications for assistance.

Action: Increase Female Enrollment  

Describe the actions
needed to achieve this
objective:

Philosophy has a reputation (not undeservedly)
as a field for the study of dead white men.
Therefore, adjusting the perception of
philosophy to make it more appealing to
women will take an enormous amount of work,
and will require us to experiment with novel
approaches to marketing our courses and our
majors to students. As such, we will explore a
variety of approaches to achieving this
objective. Some of the approaches are spelled
out in other action items under this goal, but
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as we discuss and explore strategies as a
discipline we will develop new ideas and plans.

Who will be responsible
for overseeing the
completion of this
objective:

All faculty.

Provide a timeline for
the actions:

This work will be long-term and ongoing. Even
when the goal is achieved, we will need to
continue working to ensure that these numbers
do not change.

Describe the
assessment plan you
will use to know if the
objective was achieved
and effective:

We will know we have been successful when
our review of equity data for our program and
for individual courses shows that our
percentage of enrollment of females matches
the enrollment percentages for the entire
college.

List resources needed
achieve this objective
and associated costs
(Supplies, Equipment,
Computer Equipment,
Travel & Conference,
Software, Facilities,
Classified Staff, Faculty,
Other):

Time, potentially new faculty.

Goal: Maintaining Robust Program

We seek to continue our robust Philosophy Program, maintaining or exceeding our
average program load, and exceeding the Campus rate, with the variety of course
offerings now being an accepted part of the new Associate Degree Transfer.

Action: Increase Offerings of Phil 205  
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Describe the actions
needed to achieve this
objective:

We will poll Full Time and Part Time instructors
on ideas for teaching PHIL 205. We will then
gradually increase offerings after reviewing
proposals submitted by instructors.

Who will be responsible
for overseeing the
completion of this
objective:

All Faculty and the Department Chair

Provide a timeline for
the actions:

This work is ongoing and open ended until we
reach a saturation point with sections of Phil
205.

Describe the
assessment plan you
will use to know if the
objective was achieved
and effective:

When we add more sections of Phil 205 that
enroll at an acceptable level.

List resources needed
achieve this objective
and associated costs
(Supplies, Equipment,
Computer Equipment,
Travel & Conference,
Software, Facilities,
Classified Staff, Faculty,
Other):

No additional resources required at this time,
but depending on how many sections we can
successfully offer we may require more faculty
in the future to meet demand.

Action: Maintenance of Program  

Describe the actions
needed to achieve this
objective:

Keeping all courses currently in our catalog
section, leading to the Associate Degree or the
ADT. This goal can be achieved primarily
through the following the current 6-semester
plan for Philosophy courses, taught by Furrow,
Rosenstand, Duckles, Gwin, and available
adjuncts.
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Who will be responsible
for overseeing the
completion of this
objective:

Primarily our Department Chair, John Crocitti, as
the coordinator of the course schedules, with
the input of full-time contract and pro-rata
faculty, as well as the assessment of adjunct
faculty.

Provide a timeline for
the actions:

We operate with a flexible 6-semester cycle of
courses, and the recurring assessment of our
success in maintaining our robust program will
thus be apparent at the end of any given 6-
semester cycle.

Describe the
assessment plan you
will use to know if the
objective was achieved
and effective:

Assessing the statistics for each course within
the 6-semester cycle.

List resources needed
achieve this objective
and associated costs
(Supplies, Equipment,
Computer Equipment,
Travel & Conference,
Software, Facilities,
Classified Staff, Faculty,
Other):

The objective will be achieved by current full-
time contract faculty.

Goal: Completion of SLO Cycle

We plan to continue our work and assess CLO's in all course as well as assess our
PLO's.

Action: SLO Cycle Completion  

Describe the actions With a DOC coordinator in place and our current
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needed to achieve this
objective:

practice of CLO assessment, we will continue
to follow our existing plan and practices.

Who will be responsible
for overseeing the
completion of this
objective:

The administration of the necessary SLO's will
be organized by the Social Sciences
Department SLO coordinator, and assessed by
faculty.

Provide a timeline for
the actions:

By the end of the current assessment cycle.

Describe the
assessment plan you
will use to know if the
objective was achieved
and effective:

Our DOC coordinator will track our assessment
of CLO's. That individual will keep us on track.
We will know the objective is completed when
these records indicate that we have assessed
the CLO's in all our courses and completed
assessment of our PLO's.

List resources needed
achieve this objective
and associated costs
(Supplies, Equipment,
Computer Equipment,
Travel & Conference,
Software, Facilities,
Classified Staff, Faculty,
Other):

Faculty. No additional resources are required.

Goal: Increase Transferability of PHIL 101

Work with the Articulation Office to increase the transfer requirements satisfied by
PHIL 101: Symbolic Logic. In particular, focus on adding this course to IGETC Area 2 -
Mathematical Concepts and Quantitative Reasoning and CSUGE-B Area B4 -
Mathematical/Quantitative Reasoning.

Action: Increase Transferability of PHIL 101  
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Describe the actions
needed to achieve this
objective:

Work with the Office of Articulation and
counseling to modify the current transfer
requirements satisfied by this course.

Who will be responsible
for overseeing the
completion of this
objective:

Mary Gwin, and all other contract faculty.

Provide a timeline for
the actions:

Within the next two years, however it may take
longer due to unforeseen complications.

Describe the
assessment plan you
will use to know if the
objective was achieved
and effective:

When the IGETC and CSUGE-B standards are
modified to include this course.

List resources needed
achieve this objective
and associated costs
(Supplies, Equipment,
Computer Equipment,
Travel & Conference,
Software, Facilities,
Classified Staff, Faculty,
Other):

No additional resources are required.

Goal: Improve Transferability of PHIL 100 to UCSD

Since Philosophy 100: Logic and Critical Thinking is one of our most popular courses, it
is extremely important that it be as transferable as possible. We have noticed some
problems with students transferring to UCSD and having problems with the course
being accepted for transfer. Therefore, we want to work with our articulation officer,
counselors, and UCSD to ensure that this course will transfer to UCSD and satisfy a
wide range of requirements there.

Action: Improve Transferability of PHIL 100  
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Describe the actions
needed to achieve this
objective:

We need to work with the Articulation Officer,
our counseling liaison and the Office of
Admissions at UCSD to identify current issues
and then modify the course outline of record for
Philosophy 100 to address these concerns.

Who will be responsible
for overseeing the
completion of this
objective:

All faculty.

Provide a timeline for
the actions:

We should be able to submit an updated COR
for approval some time during the '19-'20
academic year.

Describe the
assessment plan you
will use to know if the
objective was achieved
and effective:

We will know this objective is successful when
UCSD and our Articulation Officer tell us that
the problems have been resolved.

List resources needed
achieve this objective
and associated costs
(Supplies, Equipment,
Computer Equipment,
Travel & Conference,
Software, Facilities,
Classified Staff, Faculty,
Other):

Time.

 Project Plan for CTE Programs Only (REQUIRED)

Form: 2018/19 Comprehensive Program Review Instructional CTE Project Plan Section (See appendix)

 Closing the Loop (REQUIRED)

Form: 2018/19 Comprehensive Program Review Instructional Closing the Loop (See appendix)
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Form: "2018/19 Comprehensive Program Review 
Instructional CTE Project Plan Section" 
Created with : Taskstream  
Participating Area:  Philosophy 

(REQUIRED) Program or Service Name 
No answer specified 

Strong Workforce 

_______________________________________________________________ 

(REQUIRED) Description: Describe your project and your project outcomes. 
No answer specified 

(REQUIRED) What needs motivate this project? 
No answer specified 

(REQUIRED) Risks: Describe the associated risks that may prevent successful 
completion of your project. 
No answer specified 

(REQUIRED) Investments: Briefly describe investments you will make and explain 
how these will result in improved performance in the Strong Workforce Metrics. 
No answer specified 

(REQUIRED) Major Activities & Outcomes 
No answer specified 

Perkins 

_______________________________________________________________ 

(REQUIRED) Describe the program project’s intent and how it addresses SLO’s 
and how it aligns with Program Review. (P.N.1.A) (limit 500 characters). 
No answer specified 

(REQUIRED) Briefly describe program improvement issue(s) concerning the 
program’s TOP code and cite specific examples. Include the specific deficits 
provided in the Perkins Core Indicator Report (CIR) data for the program by 
referring to those below the state negotiated levels and special populations 
(P.N.4.A) (limit 2000 characters). 
No answer specified 

(REQUIRED) Briefly describe how the issue(s) will be addressed (objectives) 
specifically referencing activities in Perkins. Explain how deficits described in the 
response above will be rectified by planned program improvements (P.N.4.B.1) 
(limit 2000 characters). 



No answer specified 

Perkins for Services ONLY 

_______________________________________________________________ 

(REQUIRED) Describe the assistance this service will support the success of CTE 
students (P.N.2.C) (limit 500 characters). 
No answer specified 

(REQUIRED) Explain what evaluation measures will show the success of the 
service (P.N.2.B and P.N.3.B) (limit 500 characters). 
No answer specified 

(REQUIRED) Briefly describe the service improvement issue(s) that requires 
funding (P.N.4.A.2) (limit 2000 characters). 
No answer specified 

(REQUIRED) Briefly describe how the service issue(s) will be addressed 
(objectives) specifically referencing activities. (P.N.4.B.2) (limit 2000 characters).   
No answer specified 



Form: "2018/19 Comprehensive Program Review 
Instructional Closing the Loop" 
Created with : Taskstream  
Participating Area:  Philosophy 

(REQUIRED) Program name 
Philosophy 

(REQUIRED) Which one(s) of the following were received in past year? 

 None 

(REQUIRED) How have these resources benefited your program and your 
students? 
We did not request any resources in the past year.  



Request Forms

 BARC & Facilities Requests

 Classified Position Request

 Faculty Position Request
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Reviewers

 Liaison's Review

Form: Instructional Program Liaison's Review 2018/19 (Comprehensive)

 Manager's Review

Form: Instructional Program Manager's Review 2018/19 (Comprehensive)
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Appendix

A. 2018/19 Comprehensive Program Review Instructional
Program Overview Section (Form)

B. THMA.docx (Word Document (Open XML))
C. 2018/19 Comprehensive Program Review Instructional

Curriculum Section (Form)
D. 2018/19 Comprehensive Program Review Instructional

Outcomes and Assessment Section (Form)
E. PHIL CLO Cycle 2016-2019.xlsx (Excel Workbook (Open XML))
F. 2018/19 Comprehensive Program Review Instructional

Program Analysis Section (Form)
G. 2018/19 Comprehensive Program Review Instructional

Closing the Loop (Form)

Instructional Program Review 2018/19 (Comprehensive)
Philosophy

15

https://www.taskstream.com/


THMA.docx  3/28/2019 

1/17	

Taylorism, Heidegger, and the Modern Academyi 

Published in the APA Newsletter on Philosophy in Two-Year Colleges. Volume 17, Issue 

2 (Spring 2018): 1-6.  

I. Taylorism	 	

Frederick Winslow Taylor’s 1911 monograph, The Principles of Scientific 

Management,ii articulates a theory of management that has played an enormous role in 

completely restructuring industry, and, as I will argue, the Modern Academy. In this 

paper, I will outline the basic principle of the view that has come to be known as 

Taylorism, show how those basic principles are increasingly being used as the basis for 

administering the Modern Academy, and then develop a critique of those principles 

influenced by Heidegger and his seminal 1962 essay, “The Question Concerning 

Technology.”iii I will conclude by considering some of the major implications of these 

connections that I have drawn.  

	 According to Taylor himself, his theory of scientific management has four core 

principles, “First: The development of a true science. Second: The scientific selection of 

the workman. Third: His scientific education and development. Fourth: Intimate friendly 

cooperation between the management and the men.”iv Regarding the first two points, 

Taylor demonstrates in detail how one can apply science to the workplace and use 

science to increase efficiency. He describes how one can undertake what he calls 

variously a “time” or “motion study” in which one examines each movement performed 

by a worker, times with a stopwatch how long each movement takes, eliminates 

extraneous movements, and then trains the worker to perform exactly and only the 

necessary moves. This is used to establish a baseline for how long it should take a worker 
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to perform each task. This information is then used to determine which workers to hire, 

namely those who can perform the task in the amount of time that the manager 

determines it should actually take to perform.  

	 In describing these first two steps, Taylor contrasts his method of scientific 

management with the then-dominant older method, which he calls “initiative and 

incentive.” Under this older model the job of the manager is merely to provide incentives 

(usually financial, but not necessarily) to induce the workers to use their own initiative to 

find the best way to complete the task. Under this older model, the workers have a great 

deal of autonomy as long as they perform their assigned tasks in a timely manner, and the 

manager doesn’t need to do much beyond keeping an eye on things and developing the 

proper scheme of incentives. Under this older model one does not require very many 

managers or foreman, so most of the employees are actual workers, with just a few 

managers overseeing them.  

	 By contrast, under Taylor’s scientific management, the manager or foreman is 

much more intimately involved with the employees, and takes a much more active role in 

guiding and directing them. Returning to the third and fourth core principles, once the 

employer has determined how long a particular job should take and has hired employees 

who can do the job in the allotted time, the manager must then expend an enormous 

amount of effort to train the employee to do the task in the way the employer, through 

time and motion studies, has determined is the best way to do it. This requires, 

essentially, one-on-one training for days or weeks at a time. In addition, it requires a 

significant increase in the number of managers to create and maintain the conditions to 

have effective scientific management. “Under functional [scientific] management the old-
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fashioned single foreman is superseded by eight different men, each one of whom has his 

own special duties…”v As Taylor notes, under his system “There is an almost equal 

division of the work and the responsibility between the management and the workmen.”vi 

As a result, Taylor’s system involves a significant decrease in the number of workers, and 

a significant increase in the numbers of middle managers and foreman. As we already 

saw, this method involves an eightfold increase in the number of managers, and, 

according to the case studies he presents a 70-80% reduction in the size of the 

workforce.vii  

	 Finally, there are two more important elements to Taylor’s theory. First, under 

this theory the manager has a better understanding of the job than the actual worker. In 

fact, Taylor goes so far as to argue that the worker is incapable of understanding his job 

to the extent that the manager does: 

These illustrations should make perfectly clear our original proposition that in 

practically all of the mechanic arts the science which underlies each workman’s 

act is so great and amounts to so much that the workman who is best suited to 

actually doing the work is incapable, either through lack of education or through 

insufficient mental capacity, of understanding this science.viii 

This is contrasted with the old “initiative and incentive” system in which the worker is 

seen as the expert in his job. Secondly, as the name suggests Taylor’s scientific 

management requires a great deal of scientific machinery and know-how. Taylor’s 

method is inherently data-based so it requires the collection and analysis of enormous 

amounts of data. Taylor has extended descriptions of special proprietary slide rules that 

he and others have developed. In addition, he notes that the use of scientific management 
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will require the construction of dedicated facilities for housing all the data, as well as 

providing a fixed work area for the analysis of this data. Despite all these increased costs, 

Taylor goes to great lengths to demonstrate that the enormous increases in efficiency and 

productivity (that is, profit) that his system provides easily outweigh the additional 

administrative costs associated with this new system of management.ix 

II. Taylorism in the Modern Academy	

In turning to the application of Taylorism to the Modern Academy, I don’t intend to 

argue that administrators and Trustees or Governors read Taylor and applied those 

principles to Higher Education. Instead, when I turn to Heidegger, I intend to show that 

both Taylor and the Modern Academy are operating under a similar mindset or 

Weltanschauung. This Weltanschauung may very well have different origins in each 

case, but as I will show that it is the same Weltanschauung such that we see analogous 

impacts between the principles Taylor articulated and the principles that are increasingly 

being used to run the Modern Academy.  

Starting with Taylor’s first principle, we can see how education is increasingly 

oriented around the development of a “science of teaching” particularly with the rise of 

Learning Outcomes at the colleges. Anyone who currently teaches in higher education is 

familiar with the SLO (Student Learning Outcomes) movement in higher education. The 

point of SLO’s is to find a way to collect data on the instructional experience that can 

then be analyzed and evaluated. The end goal, despite some administrative statements to 

the contrary, is to use this data to evaluate faculty and inform hiring and discipline 

procedures. According to Standard III.A.6 of the ACCJCx: 
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The evaluation of faculty, academic administrators, and other personnel directly 

responsible for student learning includes, as a component of that evaluation, 

consideration of how these employees use the results of the assessment of 

learning outcomes to improve teaching and learning.xi 

The core idea is that educators do not know how to properly evaluate teaching and 

learning, so an external standard must be imposed upon them. This standard is entirely 

data driven and that data impacts the evaluation process that determines whether adjuncts 

are rehired, and also governs the tenure and promotion process for contract faculty. This 

is a clear example of the attempt to scientize the teaching profession very much in 

accordance with Taylor’s second principle of Scientific Management.  

We can also see this same idea at work in a recent document produced by Carol 

A. Twig on behalf of the Lumina Foundation. In this document she articulates a method 

for reforming higher education that look suspiciously like the time and motion studies 

advocated by Taylor: 

NCAT developed a spreadsheet-based course planning tool (CPT) for institutions 

to do the following: 1) determine all personnel (faculty, adjunct instructors, 

teaching assistants, peer tutors and professional staff) costs expressed as an hourly 

rate; 2) identify the tasks associated with preparing and offering the course in a 

traditional format; 3) determine how much time each person involved in preparing 

and offering the course in a traditional format spends on each of the tasks; 4) 

repeat steps one through three for the redesigned format; 5) enter the data in the 

CPT. The CPT then automatically calculates the cost of both formats and converts 

the data to a comparable cost-per-student measure.xii 
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This is perhaps the clearest example I have come across of the use of time and motion 

studies in the Higher Academy. Here we can see quite clearly the attempt to break down 

all the work of a professor into discrete steps that can then be redistributed among 

different faculty and staff to dramatically "de-skill" and "de-professionalize" the 

education profession in exactly the same way that Taylor sought to "de-skill" industrial 

labor in his day. The end goal, of course, is to increase productivity and reduce costs.  

Turning to the third principle, many faculty in higher education have been resisting 

this scientification of education, but we can see this trend reach fruition at large private, 

for-profit schools such as the University of Phoenix. They use an extremely regimented 

teaching schedule with very little faculty input on course design or implementation. 

Shells with assignments, lectures, textbooks, etc. are set up and the instructor just comes 

in and runs the course.xiii There is very little room for innovation or for the faculty 

member to implement their own lesson plan. In effect, the professors become just 

interchangeable units that can be swapped out as necessary, and anyone who meets the 

minimum qualifications for teaching can be inserted into one of these courses with very 

little training or experience. This is a clear attempt at de-skilling or de-professionalizing 

the job of the educator.  

Finally, we can see Taylor’s fourth principle in action by looking at the enormous rise 

in the number of administrators and support staff in higher education. One can find a very 

vivid illustration of this by looking at staffing patterns in Community Colleges. 

According to the data there are now more administrators and support staff than there are 

full-time faculty. “Public nonresearch institutions in 1990 averaged roughly twice as 

many full-time faculty as administrators—more than 20 years later, the two were almost 
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equal.”xiv As the number of administrators rise, the college is increasingly run in 

accordance with the values that these administrators care about. In general, these 

administrators increasingly focus on data and emphasize hitting certain target numbers. In 

effect, the teaching profession has been reduced to a series of data points, and the 

performance of departments and programs is evaluated on the basis of whether or not 

certain data targets are met.  

A clear example of this comes from a recent article in Inside Higher Ed about a 

decision by Mills College in Oakland to lay off several tenured faculty and eliminate a 

number of departments including the philosophy department.xv The Provost and Dean of 

Faculty Julia Chinyere Oparah gave the following justification for the decision, “But the 

school also has to consider which majors and minors students select, and philosophy is 

not a top choice; the college currently has just three philosophy majors.”xvi Here we can 

see that the college administrators are basing their instructional decisions on data that is 

easy to collect and understand, namely number of majors. Under this mindset that is so 

closely aligned with Scientific Management, there is no consideration of other, less 

tangible considerations. For example, one of the affected professors, Marc Joseph 

rightfully asks, “How does one have a liberal arts program without a philosophy 

program?”xvii In contrasting these quotations from Dean Oparah and Professor Joseph we 

can see a clear articulation of the different and competing Weltanschauungen that are 

fighting for control of the modern academy. The Dean is only concerned with hitting 

certain target numbers and if those numbers aren’t met programs and faculty are 

eliminated. By contrast the Professor is concerned with the quality of education that is 

being provided by the institution.  
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At this point one might reasonably ask, “So what?” If my claim that the academy has 

adopted many of the principles of scientific management is true, what does this matter? If 

it produces a more efficient academy and a better learning experience for students, while 

reducing costs, then that is all for the best isn’t it? In what follows I will use a 

Heideggerian analysis to argue that there are significant problems with this approach that 

are damaging to pedagogy and what should be the core mission of an academic 

institution.  

III. Heidegger	

	 I will begin by briefly summarizing the core points of Heidegger’s essay “The 

Question Concerning Technology.” The core of Heidegger’s analysis here is the claim 

that the essence of technology is not to be found in any particular technological device, 

but rather that the essence of technology amounts to a certain worldview or way in which 

the world is disclosed to us. Much of Heidegger’s later thought concerns an examination 

of the ways in which the world appears or shows up to us. These different 

Weltanschauungen amount to different frameworks through which individuals understand 

and interpret the world they find themselves in. In addition, these different frameworks 

also play a role in shaping the nature of truth and provide standards for what counts as 

true or false within that given Weltanschauung.  

	 As Heidegger sees it, our current worldview is the technological worldview of 

Enframing (das Gestell), and the defining feature of this worldview is that everything in 

the world shows up to us as a resource (der Bestand, often translated as “standing 

reserve”) to be used and exploited by humanity solely for our own benefit. Heidegger 

illustrates this point by looking at different ways of viewing and conceptualizing the 
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Rhine River. He contrasts our modern way of looking at the river with the way the river 

is viewed in a poem by Hölderlin. “What the river is now, namely, a water power 

supplier, derives from out of the essence of the power station.”xviii That is, the river gets 

its meaning, and the river is understood based on its relation to the power station and as a 

source of power for that power station. One might object that we nevertheless still make 

an effort to preserve nature in the form of parks or national monuments, but even this is 

still governed by the worldview of Enframing. In discussing the Rhine again Heidegger 

writes, “But, it will be replied, the Rhine is still a river in a landscape, is it not? Perhaps. 

But how? In no other way than as an object on call for a tour group ordered there by the 

vacation industry.”xix Even as a landscape, the Rhine is still conceptualized within the 

framework of Enframing where everything is understood as a resource to be used and 

exploited. In this case as a recreation destination or a setting for tour groups.   

Perhaps the best example of this can be seen in looking at the department at a 

corporation or college that is responsible for hiring people and managing employee 

benefits. This department is, of course, called the Human Resources Department. This is 

significant because even the name makes clear that humans are being conceptualized as 

resources, and just like any resource they are there to be used and exploited by others for 

their convenience. This demonstrates the degree to which the technological world view of 

Enframing dominates how we understand the world and our place within it.  

Since Heidegger focuses so much on Enframing in this essay, it is helpful to contrast 

this particular worldview or mode of disclosing with a worldview that Heidegger seems 

to find more authentic. This is the worldview of poiesis/phusis. Phusis is the Greek word 

for “nature” and also means “to grow or to spring forth,” and is, of course the root word 
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for “physics.” For Heidegger, Phusis is the process whereby a Weltanschauung is 

revealed or opened up by the activity of Beings. This is tied to poiesis, a Greek word 

meaning “to make” and which is the root of our word poetry. For Heidegger poiesis is the 

process by which humans make meaning out of the world and imbue the world with 

meaning. These two concepts of phusis and poiesis are the connected by Heidegger, 

“Phusis also, the arising of something from out of itself, is a bringing forth, poiesis. 

Phusis is indeed poiesis in the highest sense.”xx This becomes important as this is an 

authentic mode of revealing because it demonstrates the active role that humans play in 

creating truth and revealing the world to ourselves.   

This then points to Heidegger’s biggest criticism of Enframing and the technological 

worldview, namely the fact that it covers up or hides its nature as a mode of disclosing, 

and covers up what it fundamentally means to be human: to create structures of meaning 

and intelligibility in the world. “Where Enframing holds sway, regulating and securing of 

the standing-reserve mark all revealing. They no longer even let their own fundamental 

characteristic appear, namely, this revealing as such.”xxi In this sense Enframing is an 

inauthentic worldview because it covers up or conceals the very fact of its own existence. 

When caught in the worldview of Enframing, humans don’t even realize that they are 

caught in this worldview, and they just take the assumptions and values inherent in 

Enframing for granted as just features of the world as it actually is and has always been. 

People become trapped in this worldview and don’t even realize that alternative and more 

authentic ways of conceptualizing and understanding the world are available.  

IV. Taylor, Heidegger, and the Modern Academy	
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Having explained Taylorism and shown how those principles are at work in the 

Modern Academy, I can now turn to a critique of these principles using the tools 

developed by Heidegger.  

To begin, I will look at Taylor’s “initiative and incentive” model, and contrast it with 

the “scientific management” model which I will then match up with Heidegger’s 

concerns about poiesis/phusis and how it is being covered up or obscured by Enframing.  

	 One really good way to see this contrast in the Modern Academy is actually to 

step away from the faculty of the Academy and look at how these trends have played out 

among custodial workers. This will be useful, first, because we probably ought to think 

more about the often invisible custodial workers who do so much that allow faculty, 

administrators, staff, and students to focus on teaching and learning. Second, it will be 

useful because the examples are so striking. In discussing custodial workers, I will be 

focusing on research that was conducted by Peter Magolda at two Midwestern colleges: 

“Harrison” and “Compton” Universities (like all the names used in his work, Magolda 

has changed them and some of the details of the two universities at which he conducted 

his research in order to preserve anonymity.)xxii 

In his book, Magolda contrasts two perspectives on custodial work. The first is the 

perspective preferred by the actual custodial workers which Magolda calls “a customer 

service management ideology,” which is contrasted with an ideology of “corporate 

managerialism” that is favored by administrators. The “customer service management 

ideology” is one that is focused on serving the interests of the customers the custodians 

are serving. The highest priority is placed on customer satisfaction, and the roles and 

responsibilities of the custodian are viewed through this lens.xxiii The “corporate 
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managerialism” ideology, by contrast, is focused on fiscal stability and takes centralizing 

power, minimizing labor costs, and increasing accountability of custodial workers as the 

primary principles through which custodial work is viewed, understood, and evaluated.   

It is first important to note that this distinction between two ideological approaches 

matches up almost perfectly with Taylor’s distinction between “initiative and incentive” 

and “scientific management.” Under the customer service model, custodial workers have 

the autonomy to decide how best to satisfy the needs of the groups they service. By 

contrast, under the principles of “corporate managerialism” the administrators are seen as 

the source of knowledge and the custodial staff is expected to conform to these 

managerial insights. In the imposition of this ideology we can see scientific management 

at work.  

Applying Heidegger to this framework, we can see a parallel between his analysis of 

an authentic model of poiesis/phusis and Enframing. The “customer service”/ “initiative 

and incentive” models are ones that privilege and prioritize the actual insights and 

perspectives of the individuals actually doing these jobs. Under these models they are 

encouraged to employ their own skills and understandings of the needs of the situations 

and problems they are confronted with to develop solutions and strategies for the proper 

performance of their tasks. By contrast, under the “corporate managerialism”/ “scientific 

management” model these individuals are no longer given autonomy, but are instead 

expected to work under a one-size-fits-all approach that is determined by supervisors who 

often have no experience or understanding of the jobs they are managing. This totalizing 

approach further alienates the workers and attempts to completely cover up and suppress 

the individuality of the workers in question.  
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Magolda provides an excellent example of this when he reprints the Custodian 

Inspection Rubric used by Compton University.xxiv This rubric attempts to quantify, using 

a 100-point scale, the work of custodians. They are expected to score an 85 or above with 

lower score indicating some kind of deficiency on the part of the custodian. Under this 

model “supervisors, not workers, know what counts as ‘good.’”xxv 

This serves as a good example of Enframing or scientific management in that it seeks 

to reduce everything the custodial worker does to a framework that is quantifiable and 

calculable. In effect, the very humanity of the custodial worker is lost as they are simply 

reduced to a numerical score on a rubric and all individuality and particularity is 

completely covered up and erased. This example, taken from the custodial ranks of the 

college staff is nevertheless a good illustration of the trends that are at work in the 

Modern Academy. This is further reinforced if we recall the situation at Mills College 

described earlier. This attempt to eliminate professors and whole departments based on a 

failure to satisfy certain targets demonstrates that this “corporate managerialism” mindset 

is being applied to the faculty ranks as well.  

A second point of connection concerns the role of data in the modern academy. As I 

noted earlier, modern college administrators put an enormous confidence in data and 

devote a great deal of time and energy collecting as much data as possible. Most schools, 

for example, have an Office of Institutional Research that consists of deans and staff. 

This office produces a variety of reports, and based on my own experiences, these reports 

inform numerous campus policies and decisions from what courses to offer to when to 

offer them. In addition, as noted earlier, the standards of evaluation focus on these data-

driven metrics. Our campus knows how successful it is by looking at the persistence and 
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completion numbers provided by this data. Data is extremely important to the functioning 

of the Modern Academy.  

In effect, this reliance on data is an outgrowth of the Enframing mindset that has 

come to dominate the Modern Academy. Data is seen as important because the Academy 

has adopted a certain worldview that views data as important. There are other worldviews 

that don’t have that same demand or vision. I argue that the data isn’t collected because it 

is actually useful. Rather, the data is collected because it can be (data collection is always 

based on measures that are easy to calculate) and then ways are found to to use that data, 

even if those uses go against the core mission of the Academy. The example of Mills 

College cited above perfectly illustrates this point. 

V. Conclusion	

At this point, I have shown that that Taylorism and the principles increasingly 

governing the Modern Academy can be profitably understood through the lens of 

Heidegger’s concept of Enframing in which everything is viewed as a resource. To 

conclude, I will identify a number of implications or consequences of this perspective. 

First, the dominance of the Enframing mindset is at odds with the mission of the 

Modern Academy and Higher Education generally. To the degree that Enframing covers 

up that it is a mode of disclosing, it also covers up other ways of conceptualizing the 

world. This is problematic because one of the goals of a liberal higher education should 

be exposing students to new ideas and perspectives, but this effort is challenged by the 

totalizing work of Enframing to cover up other modes of disclosing and other 

Weltanschauung.  
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Second, seeing the link between Taylorism and the Modern Academy should help 

professors see that ultimately, they are subject to the same pressures and problems as 

workers in any industry. That is, despite pretensions to the contrary, education work is 

labor work and when labor is suffering or negatively impacted education is as well. I 

hope that this perspective can help foster greater solidarity among all segments of the 

workforce and that “white-collar” professors can realize that they are impacted and 

subjected to the same negative forces that are impacting “blue-collar” custodians and 

other laborers. Hopefully this will also reinforce the importance of the old IWW slogan, 

“An injury to one is an injury to all.” 

Finally, seeing the connection between the principles of the Modern Academy and 

Enframing can also suggest a potential solution to these problems. If, as I have argued, 

the problems impacting the Modern Academy are a result of the Enframing mindset, then 

looking at solutions to overcome the Enframing mindset may provide guidance for how 

to overcome the problems I have identified with the Modern Academy.  

What might these solutions be? According to Heidegger while Enframing is a 

totalizing, and inauthentic worldview, it also contains within it the seeds of its own 

overcoming. Quoting Hölderlin, Heidegger writes, “But, where danger is, grows/The 

saving power also.”xxvi While he is more cryptic about the meaning of this than we might 

like, I take him to be arguing that the very crisis created by Enframing may push 

humanity to overcome it and adopt a more authentic worldview, much in the way the 

Republican attacks on healthcare may ultimately create a more welcoming political 

environment for the establishment of single-payer care in the US.  
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 This solution lies in developing what Hubert Dreyfus called a “Free-relation to 

Technology.”xxvii The solution to Enframing is not to become a Luddite and abandon or 

eliminate all technology, but rather to employ technology where it is useful while at the 

same time acknowledging that one of the fundamental characteristics of our human 

nature is the role we play in disclosing and creating meaning. We need to realize that 

Enframing is not a necessary feature of human existence but actually a choice or decision 

we have made about how to see the world. There is nothing inevitable or necessary about 

this world-view and we are free to adopt other world-views that are more authentic and 

that can serve us more effectively.  

i	This	paper	is	dedicated	to	the	late	Hubert	Dreyfus	who	first	introduced	me	to	
Heidegger	(among	others)	and	greatly	influenced	my	understanding	of	his	work	
when	I	was	an	undergraduate	at	UC	Berkeley	in	the	mid‐1990’s.		
ii	Frederick	Winslow	Taylor,	The	Principles	of	Scientific	Management	(Dover	
Publications:	Mineola,	NY,	1998).	
iii	Martin	Heidegger,	“The	Question	Concerning	Technology”	in	The	Question	
Concerning	Technology	and	Other	Essays.	William	Lovitt	trans	(New	York:	Harper	
Torchbooks,	1977).	Abbreviated	hereafter	as	QCT.		
iv	Taylor,	68n.	
v	Taylor,	64.	
vi	Taylor,	15.		
vii	According	to	these	case	studies,	one	example	involved	a	reduction	from	600	to	
140	workers,	and	a	second	example	involved	a	reduction	from	120	to	35.	See	Taylor	
35	and	49.		
viii	Taylor	50.		
ix	See,	for	example,	Taylor,	35ff.	
x	The	Accrediting	Commision	for	Junior	and	Community	Colleges	is	the	main	
accrediting	body	for	community	colleges	in	California,	Hawaii	and	US	territories	in	
the	Pacific.		
xi	ACCJC,	“Accreditation	Standards,”	Web	(June	2014).	Accessed	July	17,	2017,	
https://accjc.org/wp‐content/uploads/Accreditation‐Standards‐Adopted‐June‐
2014.pdf.	
xii	Carol	A.	Twigg,	“Improving	Quality	and	Reducing	Costs:	The	Case	for	Redesign,”	
Lumina	Foundation,	publication	date	unknown,	
https://www.luminafoundation.org/files/publications/collegecosts/twigg.pdf.	
xiii	Joshua	Kim,	"Rejected	by	U	of	P,"	Inside	Higher	Ed	(February	7,	2010).	Accessed	
December	29,	2017,	
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xiv	Donna	M.	Desrochers	and	Rita	Kirshstein,	“Labor	Intensive	or	Labor	Expensive?:	
Changing	Staffing	Patterns	in	Higher	Education,”	Delta	Cost	Project,	(February	2014:	
13).	Accessed	June	26,	2017,	
http://www.deltacostproject.org/sites/default/files/products/DeltaCostAIR_Staffin
g_Brief_2_3_14.pdf	
xv	Rick	Seltzer.	“Philosophy	Department	on	Chopping	Block	at	Mills.”	Inside	Higher	
Ed.	(12	Jun.	2017).	Accessed	19	Jun.	2017,	
https://www.insidehighered.com/quicktakes/2017/06/12/philosophy‐
department‐chopping‐block‐mills#.WUBT6j5Vn‐Y.mailto	
xvi	Emily	Deruy.	Mills	College	to	lay	off	at	least	8	professors,	cut	philosophy	
program.”	The	Mercury	News	(9	Jun.	2017).		Accessed	12	Jun.	2017.	
http://www.mercurynews.com/2017/06/09/mills‐college‐to‐lay‐off‐at‐least‐8‐
professors‐cut‐philosophy‐program/.	In	the	article	it	is	not	clear	if	this	is	a	direct	
quote,	but	the	position	articulated	here	is	attributed	to	Dean	Oparah.		
xvii	Quoted	in	Seltzer.		
xviii	QCT,	16.	
xix	QCT,	16.		
xx	QCT,	10.		
xxi	QCT,	27.	
xxii	Peter	Magolda,	The	Lives	of	Campus	Custodians:	Insights	into	Corporatization	and	
Civic	Disengagement	in	the	Academy	(Sterling	Virginia:	Stylus,	2016):	13,	note	1.	
xxiii	Magolda	does	note	that	from	a	faculty	perspective,	this	customer	service	model	
of	“give	the	people	what	they	want”	is	deeply	at	odds	with	how	most	faculty	
conceptualize	their	roles	and	responsibilities.	That	being	said,	while	such	a	model	
doesn’t	really	work	for	education,	it	may	very	well	be	the	best	and	most	authentic	
framework	for	custodial	work.	See	Magolda,	140.		
xxiv	Magolda,	148.	
xxv	Magolda,	149.	
xxvi	QCT,	34.	
xxvii	This	analysis	is	based	on	my	memories	of	taking	undergraduate	courses	from	
Hubert	Dreyfus	at	UC	Berkeley	in	the	mid‐1990’s.	I	may	have	accidentally	
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